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SUMMARY HIGHLIGHTS 
 
 
That’s a Family! is the first in the “Respect for All” series of videos produced and distributed by 
Women’s Educational Media (WEM), a San Francisco-based nonprofit that produces 
documentary films on issues of social and economic justice.  The intended audience for That’s a 
Family! is elementary and middle school students.  The video provides an opportunity for 
children to tell their own stories about their different types of families and family experiences. 
By seeing and hearing stories of adoption, divorce, separated families, single parent families as 
well as families of mixed race and families headed by gay and lesbian parents and/or guardians, 
the video aims to increase young peoples' understanding of diverse family structures and inspire 
positive changes in peer interaction. The notion is that name-calling will be replaced by respect.  
Silence will be replaced by acceptance.  This is the vision of the film’s creators. 
 
In order to accomplish this vision, young people must have the opportunity to see the video; they 
must be exposed to the messages it contains.  To that end, WEM developed a teacher training 
module for the purpose of introducing teachers to the video, and providing them with the support 
they would require to effectively discuss it in their classrooms. The WEM teacher-training and 
video distribution effort was piloted in San Francisco and Oakland public schools in the 2001-
2002 school year. 
 
To what extent did the training inspire teachers to show the video to their students?  To what 
extent did they actually show it and over what time frame?  To answer these questions and to 
assess the effectiveness of the training itself, Women’s Educational Media hired BTW 
Consultants—informing change, a Berkeley-based firm specializing in evaluation and program 
planning for the nonprofit and philanthropic sectors.   
 
This report summarizes the findings from the evaluation undertaken by BTW.  In addition to the 
findings, the report includes “interpretations” of data as well as “lessons.”  With respect to the 
interpretation statements – these reflect the evaluator’s efforts to offer an explanation or a 
context for some of the results; the lessons also represent the evaluator’s opinion of how the 
results might be applied to practice.  Both are offered with the best of intention.  The following 
are highlights from the report: 
 
!!!!!!!!        Training Prepares Teachers to Teach:  The vast majority of the WEM training 

participants, 93%, describe themselves as "better equipped" to introduce the subject matter as 
a result of the training.  The video was sufficiently informative so that even those teachers 
who had no prior experience teaching on diversity issues used it – they did so at the same rate 
as those teachers who had prior experience.  

 
!!!!!!!!        Training Inspires Teachers to Show the Video:  The WEM training inspired teachers to 

want to show That’s a Family! to their classrooms, with 78% reporting their intention to do 
so immediately following the WEM training. 

 
!!!!!!!!        Video Reaches Classrooms:  36% of the teachers participating in the WEM training showed 

the video during the 2001-02 school year.  
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!!!!!!!!        Video Is a Valued Teaching Tool:  100% of those teachers who used That’s a Family! this 

year report they intend to use it again next year. 
 
!!!!!!!!        Video Merits Recommendation to Colleagues:  89% of those who participated in the 

training, said they would recommend the video to a colleague for use in the classroom. 
 
!!!!!!!!        The WEM Training is a Success:  98% of the teachers who used the video this past year 

describe the training as "helpful" or "very helpful." 
 
!!!!!!!!        That’s a Family! is Value-Added:  96% of the teachers who used the video described it as a 

“good” or “very good” use of classroom time.  In key informant interviews and open ended 
comments, teachers consistently describe the video and curriculum guide as being unique and 
of “high quality.” 

 
!!!!!!!!        That’s a Family! Meets a Classroom Need:  61% of those teachers who have taught 

diversity in the past describe the lack of teaching tools as the most significant factor in 
challenging their ability to teach the subject matter. 

 
!!!!!!!!        Lack of Time Challenges Teachers:  Of those teachers who failed to show the video during 

the 2001-02 school year, the most frequently cited reason was “lack of classroom time.” 
 
!!!!!!!!        Video Engages Youth in Healthy Discussions:  87% of the teachers who showed the video 

this past year said that the video prompted “engaged” dialogue among their students. 
 
 
 

ONE STORY 
 

“When I showed the video to my kids I told them, ‘This is not just about our school, or our 
families, but about the bigger world.’  We have lots of kids who live with just a mom or a dad or 
an aunt or an uncle or a friend of their parents.  Frankly we have some kids who are basically 
raising themselves.  I don’t think we have families in our school where there are two mommies or 
two daddies.  So that was a part of the video that got the most reaction.  The kids asked questions 
like, ‘Why do they want to live like that?’  I would explain that it’s just another kind of family; 
that different people make different choices, but it’s still a family.  It’s no different from other 
families.” 
 

 
***
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INTRODUCTION 
 
 
BACKGROUND 
 
Women’s Educational Media is a San Francisco-based nonprofit that produces and distributes 
documentary films and videos on issues of economic and social justice.  WEM’s work is 
designed to raise consciousness and “to inspire diverse audiences to put their beliefs into 
action.”   
 
A leader in the development and production of social issue videos for youth, WEM is currently 
working on the production and distribution of a three part video series entitled “Respect for 
All.”  The first of these three videos, That’s a Family!, premiered in San Francisco in June of 
2000.  Following the premier, WEM developed a curriculum guide and a teacher training 
module.  In the fall and spring of 2001-02, WEM launched a distribution and teacher training 
effort for That’s a Family! on a pilot basis in targeted Bay Area elementary and middle schools.  
In the fall of 2001, WEM entered into contract with BTW Consultants to assess the process and 
progress of that pilot effort.  Through this evaluation WEM hoped to learn lessons that would 
help them to improve the distribution, use and value of That’s a Family! on a statewide and 
national basis, as well as inform the production and distribution of and training on subsequent 
videos and materials in the series.  
 
VIDEO OVERVIEW 
 
That’s a Family! is designed to support schools’ efforts to teach children appreciation and 
acceptance of diverse families.  The video is a series of six vignettes.  Each vignette is narrated 
by and features children who belong to unconventional families.  The subjects covered in the 
film include: adoption, mixed race families, gay/lesbian headed families, guardians or 
grandparents as primary care givers, divorced and/or separated families, and single-parent 
families. 
 
 
RESEARCH DESIGN 
 
This study examines the extent to which That’s a Family! was utilized by teachers who had the 
opportunity to view the video and obtain the companion curriculum guide as part of the pilot 
training effort that took place during the 2001-02 school year.  Further, the study aims to identify 
contextual variables that may support utilization, teachers’ varied approaches to utilization, and 
their resulting experiences.  The following questions are included in this report; they are ordered 
in the sequence in which they appear, not necessarily in order of importance: 

1. What is the context in Bay Area schools for teachers’ utilization of the video related to 
policy, prior training and teaching experience? 

2. What is the extent of utilization of the video and teachers’ approaches to utilization? 
3. What are enabling factors and obstacles to showing the video? 
4. What are teachers’ and students’ reactions to the training and video? 
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METHODS 
 
 
SAMPLE FRAME 
 
The sample frame for this study included all teachers who viewed That’s a Family! at the 10 
schools where the video was previewed between October, 2001 and April, 2002.  The process of 
data collection included two forms of survey administration—a pre-post survey process and a 
post-only, or retrospective, process—in addition to key informant interviews.   
 
The method pre-post survey method involved first conducting surveys immediately following the 
training – this was done for baseline purposes (pre); the post was the collection of some similar 
and some different information at a later moment in time for purposes of assessment and 
comparison.  The retrospective process was used because a significant number of individuals 
participated in the training prior to the launch of the evaluation.  In order to capture their 
experiences, we modified the pre-and post instruments and used the modified version (the 
retrospective) with these folks.  Key informant interviews were used to clarify issues that arose 
during the survey process and amplify some of the findings.  
 
Pre-Post Survey 
 
Baseline surveys were collected from 169 individuals between January and April 2002.  This is 
believed to represent a very high rate of return as surveys were distributed at the video previews.  
Follow-up surveys were distributed between one and three months after the training and returned 
by 97 participants, or 57% of baseline respondents.  Response rates by site previewing the video 
ranged from a low of 20% to a high of 88%.   
 
Retrospective Survey 
 
Some 60 teachers at two schools were surveyed only once, between six and seven months after 
viewing the video. These individuals were surveyed only once because they had viewed the 
video before the study itself was launched.  The instrument was designed to collect comparable 
information from these individuals as from those who participated in the pre/post design.  Data 
collection took place during the months of May and June 2002.  Forty-four of these teachers or 
73% returned the retrospective survey. 
 
Total Surveys 
 
The total number of respondents included in this analysis is 213.  This includes both those who 
completed the pre-post survey (169) and those who completed the retrospective survey (44).  It is 
possible, given suboptimal post survey and the retrospective survey response rates, that the study 
sample may not be representative of the whole population that participated in the training. 
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Key Informant Interviews 
 
To complement the quantitative analysis of this report, BTW conducted seven key informant 
interviews with teacher trainers, classroom and non-classroom teachers.  The time period for 
these interviews was during the months of July and August of 2002.  In addition, the study takes 
into account process documentation that was conducted throughout the life of the pilot as well as 
comments made by teachers in open ended questions that were part of the survey instruments.  
 
 
INSTRUMENTS AND PROCEDURES 
 
Three survey instruments were used in this research:  a training day survey, a follow-up survey, 
and a retrospective survey.  All instruments were two pages in length and took approximately 10 
minutes to complete.  The training day and retrospective surveys were administered and 
collected by staff of WEM.  The follow-up survey was distributed by school staff and returned to 
BTW Consultants by mail.   

As noted earlier, the study makes use of two administrative processes.  The primary process 
follows the traditional pre-test/post-test panel design with individuals (classroom teachers) as the 
unit of analysis.  Teachers who attended a preview of That’s a Family! completed the pre-test 
(or baseline survey) at the end of the video/training, and they were asked to complete a follow-up 
survey inquiring about utilization of the video in their classrooms one to three months later.  
Participants received a $25 incentive to encourage their viewing of the video and completion of 
the surveys.  

An interview protocol was used for the key informant interviews, all of which were conducted by 
telephone.  These interviews lasted approximately 30 minutes.  
 
 
DESCRIPTIVE STATISTICS OF THE STUDY SAMPLE 
 
Exhibit 1 on the following page presents descriptive statistics for the study sample.  All 
respondents are from either Oakland or San Francisco public schools.  They were typically 
teachers, female, Caucasian, and over the age of 40.  While those teachers who participated 
represent the full spectrum of grades pre-K-8, most have taught eight years or more.  Thirty-six 
percent (N=50) of the respondents showed the video.  On average, teachers who showed the 
video to their students did so within 1½ to 2 months of attending the WEM teacher training. 
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Exhibit 1 
Descriptive Statistics of the Study Sample 

 

Question 
N of 

possible 
respondents 

Frequency  
“Yes” 

Valid % of 
sample 

checking “Yes” 
POSITION    
Are you a teacher?  N=205 169 82% 
GENDER    
Are you female? N=204 145 71% 
RACE/ETHNICITY    
Are you Caucasian?  N=197 116 59% 

Are you Asian-American/API?  N=197 39 20% 

Are you African-American?  N=197 14 7% 

Are you Latino/a?  N=197 14 7% 

Multi-Ethnic/Other?  N=197 13 7% 

Native-American/Alaskan Native?  N=197 1 1% 
AGE    
Are you in your 20s? N=197 36 18% 

Are you in your 30s? N=197 50 25% 

Are you in your 40s? N=197 33 17% 

Are you in your 50s? N=197 63 32% 

Are you 60 or over? N=197 15 8% 
YEARS IN THE EDUCATIONAL FIELD    
Have you taught fewer than three years? N=197 35 18% 

Have you taught from three to five years? N=197 33 17% 

Have you taught from six to eight years? N=197 29 15% 

Have you taught more than eight years? N=197 100 51% 
GRADE CURRENTLY TAUGHT    
Do you teach students in grades pre-K-3? N=130 46 35% 

Do you teach students in grades 4-8? N=130 72 55% 

Do you teach across grade levels? N=130 12 9% 
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RESULTS 
 
 
CONTEXT 
 
This section examines both the policy and practice context for utilizing the video, That’s a 
Family!, in Bay Area schools.  Exhibit 2 on the following page presents data describing 
teachers’ awareness of anti-bias policies and programs at their schools, their prior exposure to 
and experience discussing family diversity issues, and the challenges they have faced to date in 
teaching this subject matter. 
 
Key Findings 
 
!!!!!!!!        Teachers Have a High Level of Awareness about Anti-bias Policies:  Virtually all 

teachers who attended That’s a Family! trainings were aware of their schools’ anti-
discrimination/harassment policies (94%). 

 
!!!!!!!!        There Are Some Relevant Resources in Bay Area Schools:  Almost two-thirds of the 

teachers (62%) knew that their schools had anti-bias curricula and programs available for 
teachers to teach diversity/prejudice prevention to students. 

 
!!!!!!!!        Many Teachers Have Prior Training:  Sixty-nine percent of the teachers who participated 

in That’s a Family! trainings had attended a previous training on teaching about diversity 
and/or prejudice prevention. Further analysis showed no significant difference in usage of 
That’s A Family! between those teachers who had prior experience teaching diversity issues 
and those who are new to this subject area.   

 
!!!!!!!!        Many Teachers Have Experience with the Subject Matter:  Seventy-one percent of the 

teachers who attended That’s a Family! trainings reported having discussed at least one of 
the subjects covered in the video with students in a classroom setting prior to attending the 
training.  The most frequently discussed subjects include divorce and/or separation (53%), 
single-parent families (51%), and guardians or grandparents as primary caregivers (48%) and 
mixed race families (46%).  The least frequently discussed subjects were gay/lesbian headed 
families (33%), adoption (33%). 

 
!!!!!!!!        Teachers Face Challenges to Teaching the Subject Matter:  Ninety percent of the 151 

teachers who had prior experience teaching about family diversity reported encountering 
some type of challenge in doing this work.  The most significant challenges reported were 
lack of teaching tools (61%), lack of classroom time (43%), and lack of training (39%).  Less 
significant challenges faced by teachers included community/parental opposition (18%), lack 
of school support (9%), and discomfort with the subject (9%). 
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Exhibit 2 
School Polices and Teacher Training and Experience 

 

Question 
N of 

possible 
respondents 

Frequency  
“Yes” 

Valid % of 
sample 

checking “Yes” 
AWARENESS OF SCHOOL POLICIES AND PROGRAMS 
Aware of anti-discrimination/harassment policies? N=158 148 94% 
Aware of programs to teach diversity/prejudice 
prevention? N=154 96 62% 

Aware of anti-bias curricula available for teaching 
staff? N=152 94 62% 

EXPOSURE TO PRIOR TRAINING 
Attended prior training on diversity/prejudice 
prevention? N=212 146 69% 

PRIOR EXPERIENCE TEACHING FAMILY DIVERSITY 
Ever discussed any of the video subjects with 
students? N= 213 151 71% 

Divorce/Separation? N=211 111 53% 

Single-parent families? N=211 107 51% 

Guardians/Grandparents as primary caregivers? N=211 102 48% 

Mixed race families? N=211 98 46% 

Gay/Lesbian headed families? N=211 70 33% 

Adoption? N=211 69 33% 
TYPES OF CHALLENGES FACED BY TEACHERS WHO TAUGHT ABOUT FAMILY DIVERSITY IN THE PAST 
Lack of teaching tools? N=117 71 61% 

Lack of classroom time? N=117 50 43% 

Lack of training? N=117 45 39% 

Community parental opposition? N=117 21 18% 

None? N=117 12 10% 

Lack of school support? N=117 11 9% 

Discomfort with subject? N=117 11 9% 

Other? N=117 11 9% 
TYPES OF CHALLENGES FACED BY TEACHERS WHO NEVER TAUGHT ABOUT FAMILY DIVERSITY IN THE PAST 
Lack of training? N=43 17 40% 

Lack of teaching tools? N=43 15 35% 

Other? N=43 14 33% 

Lack of classroom time? N=43 10 23% 

Not part of job? N=43 9 21% 

Discomfort with subject? N=43 4 9% 

Community/parental opposition? N=43 1 2% 

Lack of school support? N=43 1 2% 
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!!!!!!!!        Some Challenges Prevent Teaching:  Teachers who had never discussed family diversity 
issues in their classrooms prior to the training (29%), cited the same obstacles for not 
showing the video as those who did; specifically, lack of training (40%), lack of teaching 
tools (35%), and lack of time (23%).  Twenty-one percent indicated that they had not taught 
family diversity because they never considered it to be part of their job.  Examples of other, 
though less significant, obstacles cited by respondents included discomfort with the subject 
(9%), fear of community/parent opposition (2%), and lack of school support (2%). 

 
Interpretation 

 
The pilot clearly demonstrates the unique value added by the That’s a Family! training, 
video and collateral materials. On the other hand, some of the success of this past year relates 
to the nature of the community in which it was piloted and the relationships between 
members of that community and the film makers and teacher trainers. The Bay Area 
community is very diverse and exposure to differences is likely to be far greater here than in 
other places around California and most certainly around the country.  It will be important, as 
WEM moves forward with an expanded distribution and training plan, to build on this past 
year’s success but also to temper expectations given that different communities will present 
different challenges.  

 
This raises important issues for the filmmakers.  How will they modify their approach to and 
expectations of other communities?  What criteria will they employ for going into a 
community?   Should the distribution and training effort focus on the communities that are in 
greatest need of diversity training materials?  Or should WEM begin by targeting schools and 
school districts that are “ready” for the materials and therefore most likely to use them?    

 
Lesson 
• Identify the policy context for the communities and schools in which the trainings will be 

conducted.  Incorporate relevant local policy and curricula into the training discussion and if 
possible materials. 
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USING THAT’S A FAMILY!  
 
This section explores how and to what extent Bay Area teachers, who were introduced to That’s 
a Family! at a WEM teacher training this past school year, used the video.  Exhibits 3, 4 and 5 
present the data.   
 
Key Findings 
 
!!!!!!!!        Intention to Use and Actual Use Varies:  Exhibit 3 indicates that immediately following 

the training, 78% of teachers reported they were “likely” or “very likely” to use the video 
with their students.  When surveyed one to six months later, 36% of respondents reported 
that they had shown the video to their students during the 2001-2002 school year.  Two-
thirds (65%) reported that they planned to use the video next year with their students.  All of 
those who used the video this year plan to use it again next year.    

 
 

Exhibit 3 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Interpretation 
 

There are several explanations for the apparent drop-off between stated intention to show the 
video and actual usage, the first of which is simply good intentions don’t always lead to 
action.  It is clear however, that more relevant to this endeavor were timing and access 
challenges that confounded even the most committed teacher in his/her effort to show the 
video. 
 
With respect to timing, the pilot phase included teacher trainings all the way through April of 
2002. For those teachers who showed the video, the average time between training and 
showing was 54 days. It was clear in our discussions both with the WEM trainers and with 
the school-based staff that by April, some of those teachers even with the best of intentions 
would not be able to incorporate the video into their curriculum. 
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On the issue of access, WEM had only sufficient resources to provide each participating 
school with one copy of the video and that was what it has intended to do.  In some cases, 
however, this did not occur, so some teachers who had the intention to show the video 
immediately might have been thwarted in their effort to do so.  Even when the video was 
available, however, the school itself did not necessarily have a good method for its 
circulation among the staff.  In the first case, WEM has an opportunity to improve its process 
of distribution. In the second case, WEM will continue to rely on the efficiency and 
effectiveness of the school’s internal communications process.  

 
Lessons 
• Schedule the teacher trainings as early in the school year as possible. 
• Maintain ongoing communications with the school or district both before and after training 

to troubleshoot on issues of access and usage. 
• Review the distribution method and ensure that copies of the video are at the school by the 

time of the training. 
• If possible, increase the number of copies available to each school to facilitate school-based 

usage. 
 
 
 
!!!!!!!!        The Video Is More Likely to be Used as a Stand-alone Teaching Tool:  Exhibit 4 

indicates that more than half of teachers (52.9%) who planned to use the video believed they 
would use it as part of a larger unit on family diversity.  Sixteen percent planned to use it as a 
stand-alone module, 12% as part of a school/community event, and 38% were unclear on 
how they would use it.  In actuality, a higher percent of teachers used the video as a stand 
alone module (40%) than as part of a larger unit on family/diversity (32%), while 
approximately the same percent as predicted used it as part of a school/community event 
(12%).  

 
Exhibit 4 

Comparison of Intended Method of In Class Use Versus Actual Method 
 

How Plan to Use? 
(N=155) 

How Actually Used? 
(N=50) 

Question Frequency  
“Yes” 

Valid % of 
sample 

checking “Yes” 

Frequency  
“Yes” 

Valid % of 
sample 

checking “Yes” 
Stand alone module 25 16% 20 40% 
Part of larger unit on family/ 
diversity 82 53% 16 32% 

Not sure 37 24% NA NA 

Another way 22 14% 9 18% 

Part of a school/community event 18 12% 5 10% 
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!!!!!!!!        Those most likely to use That’s A Family! are teachers of 4th – 8th grade classes:  26% of 

pre K – 3rd grade teachers used That’s A Family! (n=46) while 47% of 4th - 8th grade 
teachers reported using the video in their classes this school year (n=72).  Further analysis 
showed there to be a statistically significant relationship between grade level and use of 
That’s A Family!.  This suggests that the target audience for this video may be older 
elementary and middle school students. 

 
!!!!!!!!        Most Teachers Show the Video in its Entirety:  Exhibit 5 indicates that almost all teachers 

(98%) showed the video in its entirety.  One kindergarten teacher, however, chose to show 
her students only the vignette on mixed race families. Ten percent of teachers report that the 
video was shown to PTAs at their schools.1 

 
 

Exhibit 5 
How and To Whom Else Was the Video Shown 

 

Question 
N of 

possible 
respondents 

Frequency  
“Yes” 

Valid % of 
sample 

checking “Yes” 
Showed video in its entirety? N=50 49 98% 

Was video shown to PTA at your school? N=49 5 10% 
 
 

Interpretation 
 

It is worth noting that the video appears to be effective as a stand-alone module, meaning that 
its success in the classroom does not depend on placing it in the context of a larger-scale 
teaching module on family diversity issues.  At the same time, while the video was designed 
in such a way that it could be shown in sections most teachers used it in its entirety.  

 
 

                                                 

1  Subsequent analysis revealed that the video was shown to four different PTAs at four different Bay Area schools. 
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FACTORS INFLUENCING UTILIZATION 
 
This section examines why Bay Area teachers did and did not use That’s a Family!.  Exhibits 6, 
7, and 8 present the data. 
 
Key Findings 
 
!!!!!!!!        Screening the Video in Advance is Essential:  Exhibit 6 demonstrates that virtually every 

teacher who showed the video (98%) found the chance to screen it in advance to be “helpful” 
or “very helpful” in preparing to present it in class.  Other key factors that made a positive 
difference included participating in the training (90%), personal commitment to the subject 
(80%), the quality of the video (74%), school support (67%) and the curriculum guide (61%).  
Of less influence was community support for teaching family diversity (20%).       

 
 

Exhibit 6 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 

Implications  
 

The results from the pilot suggest that WEM is making the right choice by creating 
companion materials and offering a teacher training that includes a screening of the video.  A 
key question for the WEM filmmakers is how much effort and resources should they invest 
in the collateral materials (curriculum guide and training process) to ensure that the video is 
successfully used in the classroom. 
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In their own words… 
 
“I am the Assistant Principal and I felt this was a great video.  I encouraged 
teachers to show it.  I would like to show it to my PTA too.”   
School Administrator  
 
“Great resources…thank you so much.”  Classroom Teacher 
 
“A perfect match of video and how to use the video.”  Classroom Teacher 
 
“I like the video better than any of the other diversity tools I’ve seen because it 
looked like my kids and it was more interactive.”  Classroom Teacher 

 
 

Lessons 
• Maintain and continue to develop the training aspect of the distribution effort. 
• Ensure that every training session provides sufficient time for screening the video. 

 
 
!!!!!!!!        Worry about Parents as an Obstacle:  More than one-third of respondents (38%) 

anticipated obstacles to using That’s a Family! at their schools.  Exhibit 7 shows that their 
top concerns were opposition from parents (56%) and lack of classroom time (42%).  They 
were less concerned with problems related to the age appropriateness of the video (20%) and 
lack of support from staff (17%) or administration (7%). 

 
 

Exhibit 7 
Foreseen Obstacles to Using the Video 

 

Question 
N of 

possible 
respondents 

Frequency  
“Yes” 

Valid % of 
sample 

checking “Yes” 
Foresee any obstacles to effectively using the 
video? N=159 60 38% 

If yes… N=60   

Due to parental concern/opposition?  N=59 33 56% 

Due to lack of classroom time? N=59 25 42% 

Due to age appropriateness? N=59 12 20% 

Due to lack of support from other staff? N=59 10 17% 

Other? N=59 5 9% 

Due to lack of administrative support? N=59 4 7% 
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!!!!!!!!        Time is the Challenge, Not Parents:  When surveyed one to six months later, of those 
teachers who failed to show the video, only 8% claimed that parental concern/opposition was 
a determining factor in their decision (see Exhibit 8).  Forty percent who failed to show the 
video said it was due to a lack of classroom time. Other explanations for why some teachers 
did not show the video included: “not part of my job” (18%), “not age appropriate for my 
students” (14%) and “lack of administrative support (5%).” 

 
Exhibit 8 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

In their own words…   
 
“I thought the video was good…but I’m not sure about whether parents would 
want my children to see it.  I would have to get their permission first.”   
First Grade Teacher 
 
“I did my family diversity module earlier in the school year.”  Third Grade Teacher 
 
“I wanted to show it but didn’t get to it before the end of the year.”   
Classroom Teacher 

 
Worthy of Note: 
25% of those who attended the WEM trainings did not have their own classrooms during the 2001-2002 school year.  
This does not necessarily mean that they could not show the video, however, since in many cases these are itinerant 
teachers who have teaching responsibilities across classrooms.  For instance, one health liaison was able to show the 
video to several classes even though he did not have his own classroom.   

22% reported that their lack of access to the video prevented them from showing it in their classrooms. 

Actual Obstacles That Prevented 
Using the Video This School Year (n=87)

0%

1%

1%

5%

7%

7%

8%

18%

22%

25%

40%
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Lack of Staff Support 

Discomfort w ith Subject

Lack of Adequate Training 

Lack of Administrative Support

Not Appropriate for Students 

Age appropriateness

Parental Concern/Opposition

Not Part of Job

Lack of Access to Video

No Classroom/Not Classroom Teacher 

Lack of Classroom Time 

Percent of Respondents
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!!!!!!!!        Additional Resources May Be Needed:  After the training but prior to using the video, 
teachers were asked what additional support or resources they needed to use That’s a 
Family! effectively.  Exhibit 9 indicates that two-thirds of respondents felt they did need 
additional resources.  Prominent among their interests were additional readings for their 
classes (34%), guest speakers (26%), consultation on integrating the video into their 
curriculum (25%), and additional reading for themselves (23%). 

 
 

Exhibit 9 

 
 

Interpretation  
 

In many cases due to time constraints placed on WEM by the school, the training consisted 
primarily of an opportunity to screen the video.  Had there been more time to conduct a 
proper training, teachers would have had the opportunity to more carefully review the 
curriculum guide, which actually includes a comprehensive list of additional resources, and 
to ask questions about where they could access additional support or resources.     

Additional Resources Needed to Use the Video Effectively

9%

23%

25%

26%

33%

34%

0% 10% 20% 30% 40%

Other (ex: translation to other language) (n=141)

Reading for Staff Development (n=120)

Consultation to Integrate into Curriculum (n=141)

Outside Guest Speakers (n=141)

None (n=141)

Classroom Reading (n=120)

Percent of Respondents
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In their own words… 
 
“I assume the training had to be fast and speedy but it would have been nice to 
look at the curriculum guide as we were going through and get into more depth.” 
Classroom Teacher 
 
“Great resource, but it’s only one.”  Classroom Teacher 
 
“This type of educational tool is long overdue.”  Classroom Teacher 
 
“Create a website for teacher feedback.”  Classroom Teacher 
 
“I could use pre-and post-video readings.”  Classroom Teacher 

 
Lessons 
• In scheduling future trainings, WEM should try to secure sufficient time to both screen the 

video and review the collateral materials. 
• To the extent that WEM considers supplementing its existing training package, it might be 

useful to highlight the bibliography in the curriculum guide, to direct teachers to the WEM 
web site for additional resources, and to provide information on organizations or individuals 
who can speak to the issues covered in the video. 
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TEACHERS’ AND STUDENTS’ REACTIONS TO THE VIDEO 
 
This final section examines teachers’ reactions to the training and video and their perception of 
students’ reactions to the video.  Exhibits 10 and 11 below display this data.    
 
Key Findings 
 
!!!!!!!!        Teachers Leave Training Feeling Better Equipped:  Almost all teachers (93%) who 

attended a WEM teacher training left feeling better equipped to introduce issues of family 
diversity to their students (see Exhibit 10).  Almost as many (89%) said they were “likely” or 
“very likely” to recommend the video to a colleague. 

 
 

Exhibit 10 
Teacher Reactions to the Training and the Video on the Training Day 

 

Question 
N of 

possible 
respondents 

Frequency  
“Yes” 

Valid % of 
sample 

checking “Yes” 
Feel better equipped to introduce video subjects? N=204 189 93% 
Likely or very likely to recommend the video to 
colleagues? N=180 161 89% 

 
 

In their own words… 
 
“From a counseling perspective I thought the film was great in showing the 
diversity of families.  It also clarified that ‘family’ as we know it has changed over 
time.”  Sixth and Eighth Grade Counselor 
 
“I just appreciate having a video of this high quality being available to address a 
topic that needs to be presented.”  Classroom Teacher 
 
“That’s a Family! was great, all encompassing video that cohesively assembles 
diverse and sometimes sensitive topics in an approachable format.”   
Classroom Teacher 
 
“Viewing the video was very emotional for me…having come from a non-
traditional family.  I found it very relevant.”  Fourth Grade Teacher 

 
 



BTW Consultants—informing change  
November 2002 

17 

Interpretation 
 

The video was exceptionally effective in providing teachers with the confidence as well as 
the information they required to teach the subject of family diversity. 
 
Lesson 
• Get the video to as many staff as possible – it may be more effective to show the video in 

large venues to a large number of people rather than working on a school-by school basis 
where time is consumed negotiating school-based logistical challenges.  

 
 
!!!!!!!!        A Good Use of Time for Teachers and Students:  Exhibit 11 indicates that 96% of teachers 

who showed That’s a Family! deemed it a “good” or “very good” use of class time.  Ninety-
eight percent had classroom discussions prompted by the video and the vast majority (87%) 
reported that their students were “engaged” or “very engaged” in the conversation.     

 
 

Exhibit 11 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

In their own words… 
 
“For my Asian students this video was an eye opener.  They were not aware of the 
various forms of families different from their own.”  Third Grade Teacher 
 
“I had my student watch, write their reactions and then discuss.”  Classroom Teacher 
 
“Being a lesbian or gay is okay.”  4th Grade Student 
 
“I learned a lot.”  4th Grade Student 
 
“It’s a great movie for everybody to understand how you feel like when being 
different.”  4th Grade Student 

Teacher Reactions to Showing the Video and 
Their Perception of Student Reactions

87%

96%

98%

0% 20% 40% 60% 80% 100%

Students Engaged/Very Engaged in
Discussion (n=47)

Good or Very Good Use of Time (n=50)

Prompted Classroom Discussion (n=50)

Percent of Respondents



BTW Consultants—informing change  
November 2002 

18 

CONCLUSION 
 
REFLECTIONS 
 
The pilot process provides an important opportunity to reflect on both process and outcomes and 
to employ the lessons that were learned during this period to future efforts.  Having said that, and 
as indicated earlier, it is worth paying attention to the unique nature of the Bay Area community 
where WEM is located and how this community is more likely to be receptive to the messages 
that the video is attempting to deliver.  The likelihood is that as WEM attempts to bring the 
messages and the video to other communities, the team will face significant challenges, both in 
finding school districts with which to work and in finding teachers who are themselves prepared 
to address the issues.  One significant challenge will be access to the schools.  In the pilot 
process, WEM staff had contacts with school district and school-based personnel in the Bay Area 
which made for easier access to teachers.  What follows is a summary of the lessons and issues 
that emerged during the pilot that have direct applicability to WEM’s efforts to expand across 
both the State and the nation. 
 
!!!!    Addressing Real and Perceived Obstacles – Parental Opposition 
 
It is noteworthy that even in the urban, diverse school districts of the Bay Area, teachers 
anticipated parental opposition and thought of that opposition as a potential obstacle in their use 
of the film.  This suggests that the concern about parental opposition, if not the reality, will be an 
issue in other communities as well.  This issue may require WEM to make difficult choices about 
where they attempt to work – to choose communities where they are welcome, where there is a 
readiness and willingness to address the issues.  In the alternative, it may require WEM to invest 
more time in dealing with district level resistance and then preparing even more materials for the 
teacher training that address the concerns about parental opposition.  
 
!!!!    Overcoming the Challenges of Working with Schools 
 
There are process challenges during the pilot phase, some of which WEM is in a position to 
address in the coming months, but others of which WEM must simply learn to work around.  To 
the extent that WEM failed to deliver copies of the video to the schools that were participating in 
district wide trainings, this is a problem that WEM can now anticipate and solve.  But to the 
extent that schools themselves were not well organized to circulate the video among school staff, 
this presents a challenge to the distribution design that may wrongly assume that one copy of the 
video per school is sufficient.  During the pilot phase, WEM confronted the real challenges of 
working with schools.  These challenges are only likely to be exacerbated in other districts and 
schools around the state and nation.   
 
According to the training team, “not one training went as planned.”  In some cases this meant the 
time the trainers were given changed at the last minute or the teachers who were originally 
scheduled to attend did not show up.  In some cases the trainers were told they had more than an 
hour for the training, but actually found themselves with less than enough time to even show the 
video in its entirety, much less review the curriculum guide and resource materials.  
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Public schools across the nation are generally under-funded and over-extended.  Time is precious 
and resources are few.  Teachers are burdened with having to cover too many topics in too little 
time for too many students.  Would WEM be better off investing time in the cultivation of a 
limited number of partnerships with large school districts across the country where they can 
employ a similar framework for each of what would be large scale training sessions?  Or should 
WEM instead continue to be opportunistic, attempting to accommodate the unique circumstance 
of different communities as a means of reaching a broader segment of the community overall?  
 
!!!!    Defining the Appropriate Grade Level 
 
While this evaluation was not specifically focused on the students’ experience of the video, we 
were able to glean from the information that was collected that the video may be more effective 
with some grade levels than others.  Some teachers at the upper grade levels reported that by the 
time their students are in the 8th grade they are paying attention to high school age students, and 
the youth portrayed in That’s a Family! are less compelling or interesting to them.  On the other 
end of the spectrum, at the kindergarten and first grade levels, children may themselves be living 
in “different” family structures and have no awareness that this is an issue until they actually 
view the film.  During the pilot phase, the film was shown most frequently to students in the 4-8 
grade levels, and it may be that this is the most appropriate segment of the student population to 
target.  As WEM moves forward with the next phase of distribution, it will be helpful to collect 
information about student reactions in order to be more strategic about targeting grades at the 
elementary and middle school levels.  
 
REFINING THE PROCESS 
 
As WEM expands the teacher training and video distribution to schools across California, it is 
important to incorporate the lessons from the pilot into improved action for the state-wide effort.  
The three key areas of refinement of the process are the following: 
 
1. Review Teacher Resources 
2. Provide Follow-up (or ongoing communication with schools and teachers) 
3. Design the Training to Allow for Questions/Answers and Discussion 
 
These issues are covered in the body of the report as well.  We offer them here one final time 
with a brief explanation of the value they might add as WEM moves "beyond the Bay Area."  
 

1. Review Teacher Resources  
In general, the teachers who participated in the pilot were pre-disposed to address at least 
some if not most of the issues raised in That's a Family.  Sixty-nine percent had attended 
other trainings on teaching about diversity and or prejudice prevention, though, 90% of them 
indicated that they faced challenges in doing so. In the next phase of effort, it will be 
important to have the training incorporate a thorough review of educational resources.   
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